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This program providés traiﬁing on facilitating the Student Accountability in
Community (SAC) Seminar, an earlv intervention for abusive students. The SAC
Seminar is a four-sessiox gitemative_educational sanctiorthat can be run in an

individual or group format. The program will be interactive and follow a train-

~ the-trainer model. Pammpants will be given the emstmg curticutum and tralmng
matenals :

[ - Richard Shafer
‘ Associate Director of Student Life .
101 Student Services Building -
‘Michigan State University
East Lansing, MI 48825
- (517) 4322471
shaferrt@msu.edu.

Holly Rosen
Director of MSU Safe Place
G-55 Wilson Hall
‘Michigan State University
East Larising, MI 48825
- (517) 355-1100

rosen2@msu.edu

Peter Hovmand
" Male Outreach Coordinator
MSU Safe Place
G-55 Wilson Hall
Michigan State University
East Lansing, MI 48825
(517) 353-9999, ext. 2 -
hovmandp@msu.edu

For packet materials and SAC curriculum, please contact Peter Hovmand.
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The Student Accountabxhty in Community (SAC) Semmar isa }omt effort between the
Judicial Affairs Office (JAO) and MSU Safe Place, an on-campus domestic violence shelter.
SAC is an garly intervention for students who use power-and-control tactics in an attempt to

- manipulate others. Power-and-control tactics are such things as coercion, threats, intimidation, -
economic abuse; violence, male/white privilege, using others, obfuscation, and emotional abuse.
The seminar includes one individual intake session and. three 1nd1v1dua1/group sessions
(dependmg on the number of participants for a given week)

Histnry of SAC .

SAC started in August 1998, motivated by three major factors. First and foremost, a
desire to intervene with male students who were being abusive toward other members of the
university comrunity. - Second, there had been an ongoing discussion among some Student
. Services staff for something like the Alcohol, Tobacco, and other Drug (ATOD) seminars, but
for abusive students. The third factor was the Campus Assessment of Responses to Sexual
Assault (CARSA) study, which interviewed student services staff about prevention and response
tomale violence at Michigan State University. Among other things, the study found that a male
student’s first i intervention for bemg abusive was often a formal criminal charge (e.g, sexual or
domestic assault). This was in stark contrast to noise violations or minors in possession. of

alcohol. Hence, there was a need for an ATOD like early mterventmn fo address behavxors
BEFORE they became criminal. ‘

The. basic phﬂosophy of SAC is rooted in batterer intervention groups using an
accountability model. To this extent, SAC stresses understanding one’s actions, choices, and
-consequences under the belief that any effort to make better, more respectful, and healthier
decisions involves being ablé to accurately understand what one did and why, as well has being
‘able to anticipate how actions affect others. '

Semmar descnptmn

The intake session (ﬁrst session) includes going over a participation agreement and
screening instrument. Participants also begin working on the 10-behaviors worksheet. In the 10-
behaviors worksheet, students are asked to specifically describe in wntmg ten things they did
during the incident. Then either the facilitator or another student (in sessions.two through four)
coaches them on how to make each of the ten descriptions more spec:lﬁc

‘ Once participants have successfully completed the 10-behaviors worksheet, they take one
of the behaviors just described and begin working on a tactics worksheet. In the tactics
worksheet, participants identify choices and consequences of their actions. If the session is in a
group format, another student (the monitor) will help them improve the worksheet through
constructive feedback. In turn, the facilitator helps the monitor help the student. When there are
not enough students for a group, the facilitator acts as the monitor. At the end of each session,

students are given homework assignments such as “Complete the 10-behaviors worksheet” or
“Do two of the tactics worksheets.”

Michigan State University, 2002 ' 1




Whai SACis not

- SACisnot:
- X Asubstitute for alcohol and other drug interventions.

Students who have both substance abuse and power-and-control issues should be
referred to both the Alcohol, Tobacco, and Other Drug (ATODY) Seminar and SAC
Seminar, which they can attend concurrently.  Students are, however, screened for
substance abuse during the SAC intake.

- Counseling.

SAC is an educational mterventmn and does not provide counseling or other types of
psychological treatment. Facilitators will refer students who nnght benefit from
counselmg to the MSU Counseling Center.

X 4 subsz‘ztw‘e Jor judicial or legal sanctions.

. Administrators should not use SAC as a way to avoid formally holding students
accountable for their behavior. Student conduct that meets the criteria for formal or

legal charges (e.g. charges of domestic assault or cnmmal sexual conduct) should be
adjudlcated in the appropnate judicial system. '

Program for court mandated referrals.
SAC is also unsuitable for students looking to meet court mandated counseling
requirements (e.g. as a condition of probation). These cases are no longer early

" intervention. Students seeking court-mandated counsehng for assault charges are

_referred to local batterer intervention programs.

Referral process

Appropriate refenals are studenis who do not pose an - 1mmed1ate danger to the
community AND use power-and-control tactics to abuse or manipulate others. Al} referrals begin -
by completing the SAC Referral Form or contacting the Judicial Affairs Office. Referrals to -
SAC may be voluntary or sanctioned, depending on whether the student has. been formally
charged with vxolatmg the student conduct code. With voluntary referrals, the Judicial Affairs
Office_ will not impose additional sanctions for noncompliance, whereas students with a

-mandatorv referral who fail to schedule an intake or complete the sessions bv the required date
will have a hold placed on their account. Students complete SAC when they have attended all
tour sessions and paid the required fee. A notification of completion is then sent by JAO to the
person who ongmally referred the student to SAC.

Examples of appropriate referrals include students who:

1
2.
3.

4,
5.

6.

Appear to have an “anger control” problem.
- Get violent or destroy property when drinking.
Use derogatory ethnic and gender slurs agamst another student during an
argument.
Try to intimidate the judicial board during a hearing,

Use abusive behaviors that have come to the attention of judicial affairs thmugh
another complaint.

Say they “Just lost control.”

Michigan State University, 2002 ' 2



Obfuscatian

Obfuscation is the tactic of: obscurmg what happened to fit one’s own interests. The most
obvious form of obfuscation is someone who lies or denies what they did. But, obfuscation
works at many levels. Each SAC participant is given the followmg directions:

Specxﬁcally descnbe 10 thmgs that you did. Each statement should:

_Be specific.
- Use ‘T statements.

Refer to only one action. -

- Be free of objectifications: that is, use the person’s ﬁrst name instead of he’s and

she’s.

He_re are several examples, aleng with' one thing that is Wrong: ;

1.

- she was 1n my face
 Doesn 't identify. something he did

I shrugged her off. .
Doesn'’t identify ‘her’asa person ie.an objechf Scation.

I‘ca11 Jan nares all the time.
Doesn’'t describe ane behavior .specy‘ically

I pushed Cara away from me.

“Pushed’ is not specific enough. - Did he use his f ist and punch Cara in the shoulder? Did
- he grab Cara and throw (,ara into a wall? How did he push Cara?

: Exerc:se

. Consider the followmg statements identify what needs to be changed and be prepared to coach

someone on how to improve each description. -

1.

2.

- She got me frustrated.

Used inappropriate Tanguage.

I said to Sue that I felt sorry.

I was teta11y wasted.

He disrespected me.



Power and C@nimi Wheel

USING | sinG

~ COERCION §ynyrMIpATION
AND THREATS § Making someone afraid by using
Threats are statements that §

: § looks, actions, gatures,
Y, Promise negative consequences. | intoxication, smashing things,
%, for certain actions. Coercion ¥ displaying weapons, yeliing, ¢

, are statements or actions §

: N that imoly. indirect! | acting “crazy” or
4 at Im| InGire
USING N nply, Ye

X invincible, itke -
y, Negative or positive § »1 have nothing to
ECONOMIC % actions. § jose,”

ABUSE

I Stealing; preventing someone
| from getting, keeping, succeeding or
&1 leaving a job; vandalism.

" Putting someone down; making .
¢ them think they are crazy;
8 humiliation; negative comparisons
bh  with others; unreasonable
demmands; honeym
g  perfectionism; and obfuscatmg.

| using .
| PRIVILEGE

USING
'ISOLATION

Controlling access to resources such
%, as friends, other residents, and
Ry, hall staff; inhibiting their
%, use of building facilities
%, the cafeteria or
R, common areas.

@ Defining people’s roles based on  #
social.groups (e.g. men, "
women, black, white);

inferior; acting
\ like GOD, ¢

OTHERS | SEXUAL
Using others to relay

# I ABUSE
messages; making others do & AB

theirwork; degrading [ Making someone do things
residents or staff; § 2gainst their will. Treating
using others as someone like a sex
leverage. ' § object.

Originally devéloped by: Domestic Abuse Project; 206. West Fourth Streét_, Duluth, ‘MN SS 806
(218) 772-4143. Revised and adapted by: Alternatives to Domestic Aggression (ADA) Catholic
Social Services of Washtenaw County, 4925 Packard Rd., Ann Arbor, MI 48108 (313) 971-9781

and MSU Safe Place G-55 Wilson Hall, Mlchlgan State Umversxty, East Lansmg, MI 48824 -
(517) 353-1100

N
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Choices and Tactics
In the Choices and Tactics Worksheet, participants work with one of the actions that they
previously described in the Ten Actions Worksheet and consider all the tactics that they might .
have used. The goal is to help them see where they made their choices, how those choices might

have affected others, and how they obfuscated the consequences of that action afterwards.

Below is an example of the initial Choices and Tactics Worksheet from “Alex” along with some-
of comments.

_ Examp'le with “Alex”
1. What dxd you do? (One of your 10 actions on page 3)
I toilet paper'ed Sean’s door

A specific action from
Alex’s Ten Actions™ -
Worksheet

" 2. Circle all'the tactics from the Power and Control Wheel that you can xdennfy bemg used in the behavior '
descnbed above (in step one). ‘

' Coercion , . "Economic abuse - Emotional‘abuse . Using privilege
- Intimidation . Isolation " Usingothers Obfuscation

Theats Sexualabuse . . Physical violence

Problem: Alex circled “racial -
violence™ because Alex
thought that being called a
" racist for toilet papering

" Sean’s door was form of
\racial violence.

3. Pick three of these tactics and explain how you used them?

Iused intimidation whenl ?
I used ' when T

T~ |
Tused - _whenI_ \\

4. How did yoﬁ minimize-or obfuscéte the consequences of what you did?:

Problem: Alex probably did |

how Alex obfuscated the action
of toilet papering Sean’s door.
(e.g. “I told my friends that it-
was just a joke” or “T thought to
myself that Sean deserved it for .
what he had done to us during

'\the semester.”) /

\\ . S " use intimidation, but Alex
“~ : : : needs to explain how toilet
> ’ o _ . papering someone”s door is
’ % - , | intimidation. .
Problem: Alex needs to explain : s ‘ L N— -

. Michigan State University, 2002 . ' 5




Accountability ,
Accountablhty has three dimensions: responsibility, consequences, and alternatives. The
first aspect of accountability is acknowledgmg that you did something, i.e. taking respons1b1hty
for one’s actions. “I didn’t do it” is an obvious example of denymg responsibility for one’s

actions. Taking respons1b1hty means acceptmg agency for the behavmr e g “Yes, I yelled at .
Sue.”

To be accountable, one also needs 1o be able to assess the consequences of one’s actions.

A fundamental problem with poweér and control tactics is how their use distorts one’s perception
- of reality. In the realm of accountability, relying only on the perceptions of others won’t work
because the very nature of power and control discourages the possibility of open and honest-
" communication. In practical terms, this means that one has to (1) be willing to hear and respect
feedback, and (2) learn and develop skills for imagining what the consequences might have been
or could be in the future. For.example, when someone provides feedback about how actions
harmed him or her it’s important to be willing to listen and respect their point of view. However,
- even if someone does not provide feedback: about how they were affected or minimizes the
. consequences, it is still important to be able to assess what might have happened For example,’

- “How might -they have felt about that Joke that I made?” “How might. my’ yelling have
: 1nt1m1dated him?” : : ' -

' Acknowledglng agency for one’s own behavior and being able to assess the
corisequences on others is' not enough. Without an alternative course of action, the_abuse_
. continues. - The third dimension of accountability is therefore coming up with alternatives that
promote equality. The problem with someone who is abusive is generally not that they can’t
come up with alternative behaviors, but that all of alternatives are simply variations of power and
control tactics. For students in SAC, considering alternatives means being able to generate
dlfferent behavmrs and cntlcally evaluating the extent to which they promote equality.



Equéiity Wheel

' NON- -
FAIRNESS
" AND NEGOTIATION | THREATENING

| BEHAVIOR
- Seeking mutually satisfying - -
. regsolu'tionsyto corréictg, Talking and acting so that the
* aceepting change, being Qmefrof"g;‘m feclssafeand
illing to o isa, § com e expressing = g#
wiling to compronise. § - Comf thoughts, feclngs,
’ and doing things. &

ECONOMIC
7 PARTNERSHIP

= USteningtosb‘meog\e X
. i #  non-judgmentally; being
paor%ers b'eneﬁt f?om financial understanding, """‘*‘“9”"“" ons. &

® | and academic arrangements,

SHARED
RESPONSIBILITY

Mutually agreeing on a faif
distribution of work, making
decisions together.

TRUST AND SUPPORT |
Supporting someone’s goals in life;:
respecting-a persons rights to -
their own feelings, friends,
- activities, and opinions. £

s | HONESTY
# RESPONSIBLE | np AN
PARNERTSHIP § ACCOUNTABILITY N\
Communicating directly,

being a positive non-violent r_ole ggiﬁmgd;ﬁgo ::;?ﬁgyefg; self, =

model for children, respecting viclence, admitting being wrong,

,, the other person’s friendships, communicating openly and
taking responstbility truthfull

for own faelings. Y

Original developed by: Domestic Aiause Project, 206 West Fourth Street, Duluth, MN 55806

(218) 772-4143. Revised and adapted by: MSU Safe Place, G-55 Wilson Hall, Michigan State
University, East Lansing, MI 48824 (517) 353-1100 ’
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Ai&ematw&s Worksheet

In the Alternahves Worksheet, participants consider an alternatlve to one of the behaviors

discussed in the Choices and Tactics Worksheets. On each worksheet, they try to identify one

_ thmg they could have done instead of what they did do Participants then examine the alternative
‘using the Equality Whee] in a way very. similar to the Choices and Tactics and Power and

Control Wheel. The final part of the worksheet asks them to consider how doing this alternative

would have made them more accountable. =~ That is, on which dimension of accountability

(responsibility, consequences, or alternatives) would’ they have improved on'7 Be}ow is an -
example along with comments. : -

y Example with “Alex”
~ 1..What did you do" (One of the actions that yon used fora Choices and TFactics Worksheet)

I toilet papered Sean’s door. —" The action that Alex is

- ' going to find an alternative.

) o thavxor.for. -
2. What could you have done instead? T '
Not toilet papered Sean's door. \ _ . ¢ Problem: I needsfobeaspeciﬁc\
— — — : action so that Alex can easily
visualize what else might have

3. Circle all the tactics from the Equahty ‘Wheel that you can identify b -happened. Not doing something is
described above. not a specific because there are many

things one isn’t doing all the time./ .

egotiationand)  Non-threatening Trust and support
fairness g i : }

behaviors

- Problem: It is unclear how not
doing something communicates

Honesty and . Responsible Shared Responsibility Eco -respect. Alex will need-to
accountability partnership ' o consider the kinds of positive
. - action$ that might result in Sean
feeling respected.

4. Pick three of these tactics and explain how you would have used them in your alte

v

, ' ' ' \ o . : Problem: These are ® .
-I would have used respect by leavi ncLSE%an . aloné /re;emng to & specific '
I would have used negotiation & fairness by __letting sean stud action. After Alex
_ N comes up with a specific
1 wuuld have used - by alternative action, Alex
. will need to link the
4 ) actions to their tactics
5. How would this have made you more acconntable? ' : - | from the Equality

Wheel.
I wouldn’t have had to come to SAC. ~

Problem: Again, this will be easier when Alex picks a
\ specific alternative behavior. At that point, Alex should
identify all the ways that the altemative behavior would
have been more accountable. Not coming to SAC would
have avoided the consequences to Alex, but not to Sean.

\




" Facilitator R@Ee :

Perhaps the most important -attribute for a SAC facilitator is thelr ab1hty to listen,
genuinely engage participants, and maintain a critical inquiry through the questioning’ and
discussion of participants’ behaviors. This does not necessarily mean that facilitators need to be
. of the same gender, race, or social location of participants. But, it does demand a certain focus
and attention from facilitators on to how their styles contributes or-detracts from the sessions. - -

. Facilitator Do’s and Don'ts

‘Start and finish on time ‘
Insist that participants write answers and revisions to worksheet questions

- Stay focused on leafning cbjectives for each exercise

RN

Use first names when referrmg to participants and’ persons 1nvolved Wlth
1nc1dents judicial hearmgs secretaries, etc. :

, Challenge partlclpants to explore the loglc of thexr answers

g Ask what partmpants are learmng
Continuously assess for victim Safety issues

. Be ﬁrm about expectations, guldelines, payment',_ete.
Debate o '

. Moralizev
Punish perticip ants

. Try to cover up mistakes

Be unreasonably rigld

X % % % X X S KN NS

Give up on a student

Michigan State University, 2002 | | _ 9



Ten common questmns and comments (wath strategies for respondmg)

L.

IfI'm here, they should be too. '
That-might be true, but you’re here and we can talk about what you did, nght or -

“wrong, that led to you being. referred to SAC:

I a’on t remember what happened. -
Then you’ve got a problem because you don’ t know what it is that you did that
caused someone to feel harassed and intimidated, and without that insight you don’t
have a way of preventing a similar situation from happemng in the future.

. I couldn tcome up with 10 actzons _]ust 4.
. Okay, let’s see what you-came up with and after we work through a couple you’ll

probably be able to come up with some more.

You want me to write exactly what I 'said?

Yes, it’s important. The point of this exercise is get specific about what you did. I

don’t want you to make up stuff; but if you remember what you said, I'd like you to
write it down exactly as you said it. ' .

You mean I have to come back? :
Yes, you have three more sessions. SAC is a total four sessions including thxs one,

" But, you only pay $25 for all four sessions, unless of course, you skip a session. -

I could only come up with 2 tactics. |

: OK, let’s go through the ones that you don’t think apply and tell me why they don’t.’

. Why are we talking about abusers when all I did was argue? I've never hit anyorie.
“In SAC we talk about power and- contro} tactics, which range from overt forms of

violence like hitting and punching to subtle forms like emotional abuse. In an
argument, people can have different expectations of what is acceptable. When there
are differences, people can feel intimidated, emotxonally abused, etc. My guess is
that the person filing the complamt might have felt harassed or intimidated. What’s
1mportant especially if you are going to be in a situation of managmg or supervising

others, is being able recognize these differences. Otherw1se you’re likely to lose
some good talent.

What is obfuscatzon ” (and how do you pronounce zzj7

Ob-fu-skae-tion. To obfuscate means to obscure or distort, usually in order to gain
some advantage. . An obvious form is lying. Everybody obfuscates to some extent
and has a style of sorts. What’s important is to know what that style is.

Shouldn’t there be something about female privilege or black privilege?

Using privilege means behaving or acting as if one has some special status, like your
exempt from consequences. So if you generally believe that it’s wrong for someone
to push another person and then you go ahead and do that; you’re acting as if you are

‘somehow exempt or above that principle. Acting superior by, for example, putting

someone down because they are 2 woman, person of color, etc. is another example of

Michigan State University, 2002 _ ' 10



using pnvxlege Anyone can potermally be usmg pnwlege but it depends on the
society one lives in.

1 act superior because I'm wearing blue shoes, well, I can think that but it won’t
carry the same kind of welght as flashing hundred dollar bills. Soto understand how

"+ you might be using privilege, you also have to pay attention to how society is
structured. How would society have to be structured in order for there to be such a.
thing as female or black privilege in play?

10. How come you don’t have to be accauntable when you expect us to be?
How does this rela’te to you learning about and being accountable?

11. Yom re pumng words into my mouth. That's not what I meant. -
Then there’s a problem because people often go by what you say and do not
necessarily by what you mean. One of the things we can work onin SAC is
becoming more sensitive to how your words and. actlons mlght be mterpreted

12 This whole thing is being takenway 00 seriously:
What about thxs isn’t serious? .

Victim safety

Because. SAC deals with power-and—control behaviors and could receive a referral that
involves relationship violence, it’s critical to understand that under no condition should SAC
compromise victim safety. Stidents who present a danger to others should not be referred to
SAC. Students referred for past or ongoing criminal domestic violence are referred to local
batterer intervention programs. Facilitators should pay close attention to any signs of
relationship violence, either past or ongoing. Any indication of ongoing or potential future '
v1olence should nnmedlately be reported to the _]udlCIal adrmmstrator or superwsor

Startmg a SAC Semmar at Your Umversnty

This curricutum is not etched in stone. Ifyou are interested in domg something like this

or using parts of the curriculum, adapt it to fit the needs of your specific’ mstltutlon and campus
climate. _ :

One of the unique features of SAC is that it provides a mechanism for responding to
problematic behaviors before reaching a specific threshold. This also means that facilitators
begin t0 See an entirely different and subtler layer of abusive and cortrolling behaviors. The

- results can be surprising and we encourage folks to examine their own assumptions,

Michigan State University, 2002° 11




Appendix A-Worksheet Exercises

incident Exercise

Descri_be in your own words the iﬁcident-that led to you Abei»ng réferr’ed to SAC? - .

Last semester we had party with some folks over. we
were just hanging out, listening to music, playing
video games, and doing shots. Then the Nazi RA came

. by and told us that we were being too noisy. we :
weren’t even the noisiest room on the floor. T told
the RA that she was being totally unreasonable, I
tried reasoning with her, to make her see our point of
view. Everybody was having fun that night, but she .
gets off writing people up while looking the other way
with her friends. I even talked with her the next day
and I,thought everything was cool.  she didn’t say
anything -about a report or hearing. Then I got this :
Tetter saying that I had to attend a judicial hearing.
At the hearing, the RA said that I was intimidating

~and harassing her. I tried explaining my side, but I
guess that doesn’t _matter unless you’re an RA or hall
director. They told me that I had to attend this
class or risk geing-disenro11ed. so I called the -
office and signed up the next day. ' : :

Michigan State University, 2002 ‘ 13



Appendix A-Worksheet Exercises

Ten Actions Exercise

Specxﬁcally descnbe 10 actlons that > you did durmg the 1nc1dent descnbed on the role-
play handout : :

We had'a party |

I tried to reason with the RA

vTa1 ked with the RA the next day

went to the. hearing.

‘attended SAC.

B R -V T NP R SR

ot
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Appendix A-Worksheet Exercises. -

ﬁhmces and 'E“actacs Exerclse -

1. What did you de? (One of your 10 actions on page 14)
I said to Lj'z, “You don’t have to be a Nazi about this!”.

2. Clrcle all the tactics from the Power and Control Wheel that you can 1dent1fy being used in the
behavmr described above (in step one). '

' Co’ercion " Economic abuse Emotional abuse ' ~ Using privilege
“Int ! Isolation " Using others ' Obfuscation.
- Threats - Sexual abuse - Racial violence Physical violence

3. Pick three of these tactics and éxpliﬁn how you used them?

T used 'mt1m1 dat10n whenl ?
- L used : when I
. Tused ' : when 1

4. How did you minimize or obfuscate the consequences of what you did?
2 '
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Appendix A-Worksheet Exercises

Alternatives Exercise

1. What did you do? (One of the actlons that you used for a Choices and Tactlcs Worksheet)
I sa1 d to Li z, “You don t have tao be a- Naz1 abou‘c this!™ '

;
_ 2. What could you have done instead? - .
I could have po'h‘te'ly asked Liz to not write us up.

3. Cn'cle all the tactics from the Equahty Wheel that you can 1dent1fy being used in alternatwe
. behavior described above.

Negotiation and - Non—fhr:atening _ - - - Trust and support
~ \fairness behaviors : it o T ,

" Honesty and ' Ke’sponsible Shared Respousibility ~ Economic partnership
accountability . partnership L -.

4. Pick three of these tactics and explain how you would have used them in your alternative?

1 would have used respect : ' by bei ng polite

Iwouldhaveused negoti ation & fairness by . _asking Liz to not write us up
" Iwould have used _by

5. How would ﬁlis- have made you more accosntable?
I wouldn’t have had to come to SAC.
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